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This document contains both an assessment highlights report on the 2007 Grade 6 English 
Language Arts Achievement Test and a full release of test items from the 2006 Part B: Reading 
achievement test. 


The assessment highlights report provides information about the test overall, test blueprints, and 
student performance on the achievement test that was administered in 2007. Also provided is 
commentary on areas of strength and weakness in student performance at the acceptable standard 
and the standard of excellence both in Part A: Writing and on selected items (common to both the 
2007 and 2006 achievement tests) from Part B: Reading. This information is intended for teachers 
and is best used in conjunction with the multi-year and detailed school reports that are available to 
schools via the extranet. Beginning in 2007, assessment highlights reports will be mailed to 
school administrators every year in the fall. 


The released items include the 11 reading selections and 50 multiple-choice questions that formed 
Part B: Reading of the 2006 Grade 6 English Language Arts Achievement Test. These released 
items are available only in print form because of copyright limitations. Also included are a test 
blueprint and an answer key that includes the difficulty, reporting category, language function, and 
item description for each test item. These materials, along with the Program of Studies and Subject 
Bulletin, provide information that can be used to inform instructional practice. 


Released items from previously secured Part B: Reading tests have been made available to 
teachers in print form. Print versions of released items, which contained approximately 2596 of 
the total number of test items from previously secured tests, were mailed to school 
administrators each fall from 2004 to 2006. 


Every second year, beginning in the fall of 2007, released items will be mailed to school 
administrators as an attachment to the assessment highlights report for that year. In this way, 
teachers will receive complete forms of achievement tests for classroom use. In the fall of 2009, 
the entire 2008 Grade 6 English Language Arts Part B: Reading Achievement Test will be 
released. 


For further information, contact Robyn Pederson, Grade 6 Humanities Examination Manager, at 
Robyn.Pederson@gov.ab.ca, Sandy Myshak, Grade 6 Humanities Examiner, at 
Sandy.Myshak@gov.ab.ca, or Jo-Anne Hug, Director, Achievement Testing, at 
Jo-Anne.Hug@gov.ab.ca at Learner Assessment, or call (780) 427-0010. To call toll-free from 
outside Edmonton, dial 310-0000. 


The Alberta Education Internet address is www.education.gov.ab.ca. 


Copyright 2007, the Crown in Right of Alberta, as represented by the Minister of Education, Alberta 
Education, Learner Assessment, 44 Capital Boulevard, 10044 108 Street NW, Edmonton, Alberta 
T5J 5E6, and its licensors. All rights reserved. 


Special permission is granted to Alberta educators only to reproduce, for educational purposes and on 
a non-profit basis, parts of this document that do not contain excerpted material. 


Excerpted material in this document shall not be reproduced without the written permission of the original 
publisher (see credits, where applicable). 
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The 2007 Grade 6 English Language Arts Achievement Test 


This report provides teachers, school administrators, and the public with an overview of the 
performance of those students who wrote the 2007 Grade 6 English Language Arts Achievement 
Test. It complements the detailed school and jurisdiction reports. 


How Many Students Wrote the Test? 


A total of 40 208 students in Alberta wrote the 2007 Grade 6 English Language Arts 
Achievement Test. 


What Was the Test Like? 


The 2007 Grade 6 English Language Arts Achievement Test had two parts that were weighted 
equally. 


Part A: Writing consisted of a narrative/essay writing assignment (worth 35 marks) and a 
functional writing assignment (worth 20 marks) for a total of 55 marks. The narrative/essay 
writing assignment provided students with a coloured picture to which they were to respond in 
narrative form. The functional writing assignment required students to use specific information 
to create a newspaper article. 


Part B: Reading consisted of 50 multiple-choice questions based on reading selections that were 
either informational or narrative/poetic in nature. 


How Well Did Students Do? 


The percentages of students meeting the acceptable standard and the standard of excellence in 
2007 compared with 2006 are shown in the graphs below. Out of a total score of 110 on the test 
(parts A and B), the provincial average was 74.1/110 (67.4 96). The results presented in this 
report are based on scores achieved by all students who wrote the test, including those in French 
Immersion and Francophone programs. Detailed provincial assessment results are provided in 
school and jurisdiction reports. 
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2006 Achievement Standards: The percentage of students in the province who met the acceptable standard and 
the standard of excellence on the 2006 Grade 6 English Language Arts Achievement Test (based on those who 
wrote). 

[ 2007 Achievement Standards: The percentage of students in the province who met the acceptable standard and 
the standard of excellence on the 2007 Grade 6 English Language Arts Achievement Test (based on those who 
wrote). 


Part А: Writing—2007 Test Blueprint 


The blueprints for Part A: Writing identify the scoring/reporting categories by which student 
writing is assessed and by which 2007 summary data are reported to schools and school 
authorities; a description of the writing assignments; and the achievement standards. 


Description of 


the purpose, and communicate in a manner appropriate to their 
audience. 


Organization* (organizing ideas and details into a coherent whole) 


Students organize their ideas to produce a unified and coherent 
narrative that links events, details, sentences, and paragraphs. 


Sentence Structure (structuring sentences effectively) 


Students control sentence structure and use a variety of sentence 
types, sentence beginnings, and sentence lengths to enhance 
communication. 


Vocabulary (selecting and using words and expressions correctly and 
effectively) 


Students choose specific words and expressions that are accurate and 
effective, and enhance the student's voice. 


Conventions (using the conventions of written language correctly and 
effectively) 


Students use conventions accurately and effectively to communicate. 


the student 


| completing the 


narrative writing 
assignment. 
Students may 
organize their 
story ideas on a 
provided planning 


page. 


Assignment II—Functional Writing 


Content* (thought and detail) 


Students organize and develop ideas for a specified purpose and 
audience. 
ee 
Content Management* (using the conventions of written language 
correctly and effectively) 


Students communicate accurately and effectively by selecting words 
and phrases appropriate to their purpose. Students demonstrate 
control of sentence structure, usage, mechanics, and format. 


—— 


The Functional 
Writing 
Assignment 
requires students 
to write to a 
specified audience 
in the context of a 
news article. 


Writing Assignment and Reporting Categories Writing Achievement 
м Standards 
Assignments 
Assignment I—Narrative / Essay Writing The Narrative Student 
Wrting achievement 
Content* (selecting ideas and details to achieve a purpose) Assignment is a in each 
Students respond to a picture prompt by writing a narrative. Students озде prem PONE 
establish their purpose, select ideas and supporting details to achieve meant to stimulate | category will 
purposes pp 8 the imagination of | be described 


according to 
the following 
standard 
statements: 


Meets the 


standard of 
excellence 


Approaches 
the standard 
of excellence 


Clearly meets 
the 
acceptable 
standard 


Does not 
clearly meet 
the 
acceptable 
standard 


Clearly below 
the 
acceptable 
standard 


Insufficient 


*These scoring categories are weighted to be worth twice as much as the other categories. 


Part A: Writing—2007 Student Achievement 
In 2007, 89.4% of students who wrote the test achieved the acceptable standard on Part A: 
Writing of the Grade 6 English Language Arts Achievement Test, and 16.996 of students who 
wrote achieved the standard of excellence. These results are consistent with previous 
administrations of Part A: Writing of the achievement test. 


Student Achievement by Assignment and Reporting Category 


The quality of the writing on the 2007 Grade 6 English Language Arts Achievement Test is 
consistent with that of previous years. The chart below illustrates the percentage of students 
achieving writing standards for each writing assignment and reporting category. 


Functional Writing 


Narrative / Essay Writing Assignment Assignment 


Reporting 
Category 
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Clearly Below the 


Reporting Category 
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esponse 


*Scores of 4.5, 3.5, 2.5, and 1.5 occur only when local marks and central marks are averaged. In 2007, approximately 
55% of papers were marked locally, and these scores were submitted to Alberta Education. Papers with discrepant 
scores were given a third adjudicating reading. The third reading rescore rate was less than 10%. 


Part A: Writing—Commentary on 2007 Student Achievement 


During the 2007 scoring session, 180 teachers from throughout the province scored 41 889 
student test booklets. Teachers who marked the tests were generally pleased with the quality of 
most papers. 

On Part A: Writing of the 2007 Grade 6 English Language Arts Achievement Test, students 
who wrote the test achieved an average of 36.0 out of a total of 55 (65.5%). The provincial 
average on the Narrative / Essay Writing Assignment was 23.3 out of 35 (66.6%), and the 
provincial average on the Functional Writing Assignment was 12.6 out of 20 (63.096). 


Narrative / Essay Writing Assignment 


In the 2007 Narrative Writing Assignment, students were required to use a picture prompt to 
write a narrative response. The colour picture prompt shows two children and a dog looking up 
a tree at the viewer, with their mouths wide open. The boy is kneeling in the snow, with his arm 
around the dog. 


Training for the marking session always emphasizes the need to look at the strengths of the 
writer and to mark what is written. Markers conscientiously use their exemplar documents to 
support the scoring criteria in helping them distinguish between the scoring categories. Each 
response is to be reviewed according to each category in the scoring criteria. Every effort is 
made to score each response in a valid and reliable manner. 


Students responded in a wide variety of ways to the picture prompt, bringing their prior 
knowledge, experience, and imagination into their writing. Teachers who took part in the 
marking session noted that the openness of the prompt resulted in creative student responses. 
Students achieving the standard of excellence included substantial details, effective connections, 
and precise vocabulary that created vivid images and enhanced the student's voice. 


The following excerpts from student responses illustrate a few of the responses given that related 
to the picture prompt at the acceptable standard: 


"So Sam and Violet went out and heard the same noise getting closer and closer. 
Then they ran and got their dog. There dog's name was Buddy, he was a Golden 
Retriever. They went back to the noise. When it was above them again Buddy 
started barking. "What is it, Buddy?" asked Sam. He looked up in the tree — it 
was a black bear cub." 


"When they got there Gabby, which is short for Gabrielle went down first. She 
went down quickly. She waited at the bottom for Tyler. Suddenly he zoomed 
down to the bottom passing Gabby. They both giggled." 


"There were two kids playing with their dog and they threw their frizbee and hit a 
tree. The kids ran over to their dog and looked up into the tree and saw their 
frizbee in it. The dog started barking at the tree and something threw an acorn at 
him.” 


These examples illustrate the type of content and organization that some Grade 6 students used 
in their responses to the picture prompt. Some corrections have been made to aid readability. 


Each of these examples illustrates ideas that are appropriate and straightforward. The ideas are 
organized and have both an adequate beginning and end. The vocabulary clarifies meaning and 
generally enhances the student’s voice. 


The following excerpts from student responses illustrate a few of the responses given that related 
to the picture prompt at the standard of excellence: 
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"*Thomas!' Maria shouted to her troublesome brother as a snowball hit her 
square in the side of her head. ‘That hurt!’ ‘Sorry,’ Thomas chuckled, picking up 
some more snow. ‘I guess I have better aim than I thought." 


"The snow squished beneath their feet as Kyle and Jasmine sprinted after their 
Golden Retriever, Bosco. The dog then stopped and waited while the panting 
kids ran up and stood beside him. ‘Boy, you're fast,’ Kyle commented as he 
patted the sweat covered dog. Suddenly Bosco took off again and scurried 
towards the tall oak tree." 


“What is it Sunny?’ said Laura, frantically trying to calm her dog. ‘Is there 
something in the tree?’ Sunny continues to bark, this time while running around 
the tree. Then, quick as a wink, a small, furry animal darted down the tree, past 
Sunny, and into the woods." 


These examples illustrate the type of content, organization, sentence structure, and vocabulary 
that some Grade 6 students used in their responses to for the picture prompt. 


Each of these examples illustrates how some students selected clear and precise details, and 
organized them in a purposeful and effective order. Words and expressions helped to create 
vivid images and enhanced the students’ voices. Few errors in conventions were noted in the 
student responses from which these examples were taken. 


Functional Writing Assignment 


The 2007 Functional Writing Assignment presented students with the situation of writing a news 
article for their school newspaper. The students were provided with information regarding a 
presentation about National Forest Week from which they were to construct an organized and 
effective news article. Most students were successful in fulfilling the requirements of the 
Functional Writing Assignment by identifying the purpose of the National Forest Week 
presentation and by including the ‘what,’ ‘when,’ ‘where,’ and ‘who’ in conjunction with some 
supporting facts. Students were given a list of ‘Interesting Facts’ that required some initiative on 
the part of students to organize the facts in a coherent and effective manner. Some students 
chose to select only those facts which best served their response, which was acceptable. Many 
students were successful in selecting vocabulary necessary for conveying a tone appropriate for a 
news article. 


The following excerpts from student responses illustrate a variety of responses at the acceptable 
standard: 


“On Friday May 5 the Grade 6 students gave a speech on National Forest Week. 
The reason the students of grade six are giving this speech is so people will be 
more aware on how important the forest is, to teach people about Alberta's forest, 
and to encourage a better understanding of the environment." 


"Some interesting facts about national forest week are: the program started in 
1926. In Alberta, forestry is the third-largest industry & forest provide food & 
products for our use." 


"Forests help to provide habitat for wildlife. "We need to make the world a better 
place for us and animals,’ others say. The question is will this problem ever be 
solved?" 


Each of the previous examples illustrates how students wrote news articles that directly 
addressed the writing prompt that was provided. These students included the purpose of the 
presentation on which they were reporting, essential details, and some interesting facts that were 
provided. Some, but not all, students chose to include direct quotes from fictitious audience 
members at the presentation. 


The following excerpts from student responses to the Functional Writing Assignment illustrate a 
variety of responses that meet the standard of excellence: 


"Celebrations have been held all across the city; people from all over celebrating 
what Alberta has to offer. ‘Just think of it all as equivalent exchange,’ Michelle 
remarked at the presentation, *if we do good for our forests, they'll do good for 
us.’ ‘Save our forests!’ exclaimed Michelle, when she finished her presentation, 
‘It’s important!’ ” 


“Last week, two very thoughtful grade 6 students gave a presentation, at our 
school gym, about National Forest Week to their grade 6 peers. The purpose of 
this interesting presentation was, to increase awareness of the importance of 
forests, to encourage a greater understanding of our environment, and to learn 
more about Alberta’s forests which cover 60% of the province.” 


These excerpts from student responses to the Functional Writing Assignment illustrate the use of 
vocabulary, sentence structure, organization, and extensive details to create responses that, in 
their complete form, met the standard of excellence. The majority of the students at this 
standard included most, if not all, of the facts and details that were provided, and many 
incorporated them with quotations from fictitious presenters and audience members. Many of 
the students at this standard embellished their responses with relevant descriptive details that 
further enhanced their responses. An appropriate tone for a news article was maintained at all 
times, with adept use of vocabulary and few errors in conventions. 


Overall, student performance on Part A: Writing of the 2007 Grade 6 English Language Arts 
Achievement Test was consistent with that of previous years. The majority of students continue 
to demonstrate success in achieving provincial assessment standards. 


Part B: Reading—2007 Test Blueprint and Student Achievement 


In 2007, 88.096 of students who wrote the test achieved the acceptable standard on Part B: 
Reading of the Grade 6 English Language Arts Achievement Test, and 39.0% of students who 
wrote achieved the standard of excellence. These results are consistent with previous 
administrations of Part B: Reading of the achievement test. 


Student achievement on Part B: Reading of the 2007 Grade 6 English Language Arts 
Achievement Test averaged 34.7 out of a total score of 50 (69.4%). 


The blueprint below shows the reporting categories and language functions by which 2007 
summary data are reported to schools and school authorities, and the provincial average of 
student achievement by both raw score and percentage. 


| Language Function Provincial 
Student 
Achievement 
Informational | Narrative/Poetic | Average Raw 
Score and 
Percentage 


Reporting Category 


Identifying and Interpreting Ideas and 
Details 


10.6/15 

Students recognize explicit or implicit ideas 
and details and make inferences about the (70.7%) 
relationships between ideas and details. 
Interpreting Text Organization 
Students identify and analyze the author’s 7.1/10 
use of genre. Students identify and analyze 
the author's choice of form, organizational (71.0%) 
structure, style, literary techniques, text 
features, and conventions. 
Associating Meaning 

| 6.4/10 
Students use contextual clues to determine 
the connotative meaning of words, phrases, (64.0%) 
and figurative language. 
Synthesizing Ideas 
Students make generalizations by 10.5/15 
integrating information from an entire 
selection in order to identify the purpose, (70.0%) 


theme, main idea, ог mood of the selection. 


Part B: Reading 


Provincial Student Achievement 14.2/20 20.5/30 Total Test 
Average Raw Score and Percentage Пабло 
(71%) (68.3 %) = 50 


Part B: Reading—Commentary on 2007 Student Achievement 


The following discussion addresses specific areas of strength and weakness demonstrated by 
students who wrote the 2007 Grade 6 English Language Arts Achievement Test. Sample 
questions from the 2007 Grade 6 English Language Arts Achievement Test are provided to 
highlight these areas for students meeting the acceptable standard and for those meeting the 
standard of excellence on Part B: Reading. For each sample question, the keyed answer is 
marked with an asterisk. These questions are no longer secured and will not be reused on future 
achievement tests. 


Multiple-choice question 43 required students to recognize the contextual meaning of a word in 
an informational article, and is found in the Associating Meaning reporting category. 


43. The word “lumbering” (line 2) refers to how a polar bear 


A. sleeps 

*B. walks 
C. hunts 
D. eats 


This question was quite easy, with 83.0% of students answering correctly. Students needed 

to simply refer back to the sentence in which the given word is located. Option A was chosen 
by 4.8% of students. Option С was chosen by 8.8% of the students. Option D was chosen 

by 3.1% of students. Approximately 88.4% of students who met the acceptable standard were 
able to answer this question correctly, whereas approximately 97.5% of students who met the 
standard of excellence chose the correct response. 


Multiple-choice question 44 required students to locate a key detail about description in an 
informational article, and is found in the Identifying and Interpreting Ideas and Details 
reporting category. 


44. According to the article, polar bears are put into “ро]аг bear jail" 
(lines 11 to 12) in order to 


A. protect them from hunters 

B. observe their eating habits 

C. study their migration habits 
*D. lessen their reliance on people 


This question was more difficult than the previous question, with 63.096 of students answering 
correctly. Students needed to refer back to the text in order to understand and select the correct 
answer. Option А was chosen by 19.4% of students. Option B was chosen by 12.0% of 
students. Option C was chosen by 5.35% of students. Approximately 66.1% of the students 
who met the acceptable standard were able to answer this question correctly, whereas 
approximately 92.8% of students who met the standard of excellence chose the correct response. 


Multiple-choice question 45 required students to recognize the author's use of italics in an 
informational article and is found in the Interpreting Text Organization reporting category. 


45. The phrase “Star Wars" (line 21) is written in italics because it is 


*А. the title of a movie 
B. important vocabulary 
C. the name of a tundra buggy 
D. a tourist attraction in Churchill 


This question was less difficult than the previous one, with 77.896 of students answering 
correctly. Students needed to refer back to the text and to know the various functions of italics 
in order to select the correct answer. Option B was chosen by 4.3% of students. Option C was 
chosen by 11.3% of the students. Option D was chosen by 6.5% of students. About 82.8% of 
students who met the acceptable standard were able to answer this question correctly, whereas 
approximately 97.2% of students who met the standard of excellence chose the correct response. 


Multiple-choice question 47 required students to synthesize information to identify problems of 
a character in an informational article, in the Synthesizing Ideas reporting category. 


47. According to the article, the two main problems that the polar bear continues 
to face are 


A. loss of habitat and shortage of food 
B. toxic fluids and tundra buggies 
C. pollution and over-hunting 

*D. jail and humans 


This question was the most difficult of the 4 questions selected for discussion, with 60.8% of 
students answering correctly. Students needed to synthesize all the information in the article in 
order to make a generalization regarding the issues surrounding polar bears. Option A was 
chosen by 20.0% of students. Option B was chosen by 10.8% of the students. Option D was 
chosen by 8.2% of students. About 60.5% of students who met the acceptable standard were 
able to answer this question correctly, whereas approximately 86.4% of students who met the 
standard of excellence chose the correct response. 


Achievement Testing Program Support Documents 


The Alberta Education web site contains several documents that provide valuable information 
about various aspects of the Achievement Testing Program. To access these documents, go to 
the Alberta Education web site at www.education.gov.ab.ca. On the home page, click on 
"Kindergarten to Grade 12," scroll down and click on *Provincial Testing," and then click on the 
link for "Achievement Tests." On the *Achievement Tests" web page, you can access the 
following documents: 


Achievement Testing Program General Information Bulletin 


The General Information Bulletin reflects a compilation of several documents produced by 
Alberta Education and is intended to provide superintendents, principals, and teachers with easy 
access to information about all aspects of the achievement testing program. Sections in the 
bulletin contain information pertaining to schedules and significant dates; security and test rules; 
test administration and directives; test accommodations; field testing; resources and web 
documents; calculator and computer policies; test marking and results; samples, forms, and 
letters; and Learner Assessment contacts. 


Subject Bulletins 


At the beginning of each school year, Subject Bulletins are posted on the Alberta Education web 
site for all achievement testing subjects for grades 3, 6, and 9. Each bulletin provides 
descriptions of assessment standards, test design and blueprinting, and (for grades 3, 6, and 9 
English Language Arts) scoring guides as well as suggestions for preparing students to write the 
tests and information about how teachers can participate in test development activities. 


Writing Samples 


For achievement tests in grades 3, 6, and 9 English Language Arts, writing samples have been 
designed to be used by teachers and students to enhance students’ writing and to assess this 
writing relative to the standards inherent in the scoring guides for the Part A: Writing 
achievement tests. The writing samples documents contain sample responses with scoring 
rationales, student self-assessment checklists, and scoring categories and criteria for the writing 
assignments. 


Previous Achievement Tests and Answer Keys 


АП January achievement tests (parts A and B) for Grade 9 semestered students are secured and 
must be returned to Alberta Education. АП May/June achievement tests are secured except for 
Part A of grades 3, 6, and 9 English Language Arts. Unused or extra copies of only these Part A 
tests may be kept at the school after administration. 


Parent Guides 


Each school year, print versions of the Parent Guide to Provincial Achievement Testing for 
grades 3, 6, and 9 are mailed to schools and posted on the Alberta Education web site. Each 
guide presents answers to frequently asked questions about the achievement testing program, 
descriptions and sample questions for each achievement testing subject, and excerpts from the 
Curriculum Handbook for Parents identifying what students should know and be able to do in 
each subject by the end of grades 3, 6, and 9. 
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Involvement of Teachers 


Teachers of grades 3, 6, and 9 are encouraged to take part in a variety of activities related to the 
achievement testing program. These activities include item development, test validation, field 
testing, and marking. In addition, regional consortia can make arrangements for teacher in- 
service workshops on topics such as Interpreting Achievement Test Results to Improve Student 
Learning. 
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Part B: Reading—2006 Test Blueprint and Пет Descriptions 


The following blueprint shows the reporting categories and language functions by which 
questions were classified on the 2006 Grade 6 English Language Arts Achievement Test. 


Question Distribution by 


Question Distribution by 
Language Function 


Number and 
Proportion of 


Students make generalizations by integrating 
information from an entire selection in order 
to identify the purpose, theme, main idea, or 
mood of the selection. 


Reporting Categor ; 
4 А iis Informational | Narrative/Poetic ацы 
КӨР " 13,14, 31, 32 2:6; Ts 9, 10,23 

I t f t I d , , , , » Wa гу 73 , , Р 

denti ying and Interpreting Ideas an 36. 47, 49 25,26 43 16 Questions 
Details 
Students recognize explicit or implicit ideas (32% of Part B: 
and details and make inferences about the Reading Total) 

F relationships between ideas and details. 
Interpreting Text Organization 12, 21, 30, 35, ^, 8, 27, 28, 38 
. | 48 10 Questions 
Students identify and analyze the author's use 
of genre. Students identify and analyze the (20% of Рам B: 
author's choice of form, organizational Reading Total) 
structure, style, literary techniques, text 
features, and conventions. 
Associating Meaning 11, 20, 46 га, 37, 40, 41, 9 Questions 
Students use contextual clues to determine (18% of Part B: 
the connotative meaning of words, phrases, Reading Total) 
and figurative language. | 
- 15, 18, 19, 33 1,3, 16, 17, 22 

S th Id , , ’ , $38 , , , $ 

ARM ME 34, 50 24, 39, 42, 45 15 Questions 


(30% of Part B: 
Reading Total) 


Number and Proportion of Questions 


21 Questions 


(42% of Part B: 
Reading Total) 


29 Questions 


(58% of Part B: 
Reading Total) 


Part B: Reading 
Total 


50 Questions 
(100%) 


12 


The table below provides information about each question: the keyed response, the difficulty of 
the item (the percentage of students who answered the question correctly), the reporting 
category, the language function, and the item description. 


Question 


r 


Reporting 
Category 


Language 
Function 


Item Description 


Key | Diff. % 
Lj 


A 


SI 


Integrate information to identify the 
establishment of setting in a novel 


excerpt 


ID 


Integrate information to identify how 
an author establishes mood in a novel 


excerpt 


AM 


Recognize the contextual meaning of 
a word in a novel excerpt 


TO 


Integrate information to identify how 
the author establishes time in a novel 


_ | excerpt 


SI 


Integrate information to identify the 
establishment of feelings in a novel 


| | excer pt 
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ID 


_| Locate key details ina novel excerpt - 


ID 


Recognize the use of implicit details 
in a poem to make an inference as to 
a speaker's beliefs 


TO 


Recognize the use of personification 
in a poem 


ID 


Recognize the use of implicit details 
in a poem to make an inference 
related to imagery 


ID 


Identify the source for a speaker's 
conclusion by locating key details in a 


| poem 


AM 


Recognize the contextual meaning of 
a word in an informational article 


TO 


Recognize the author's purpose for 
using quotation marks in an 
informational article 


ID 


Identify the list of explicit details 
specified in an informational article 


14 


15 


D | 566 


A | 343 


ID 


SI 


Locate key details in an informational 
article to identify a list of explicit 


details 


Integrate information from an 
informational article to explain a 
relationship related to main idea 


16 


SI 
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Use details in a cartoon to make an 
| inference about a character's 
motivation 


Question Diff. % ANT ee Item Description 
Use related details in a cartoon to 
17 65.5 N SI make a judgment about the most 
likely reason for a character's actions 
Integrate information to draw a 
18 82.4 | 51 conclusion about а character's 
feelings in an informational article 
Identify the meaning of a quotation 
19 53.0 | 51 from the context of an informational 
article 
Identify the meaning of a word from 
20 752 | AM Ба іпап тайынын article 
Identify the use of first person in an 
21 50.3 | TO informational article as a literary 
technique 
oF Synthesize information from a novel | 
22 83.3 N SI excerpt to make a judgment related to 
the reasons for a character's actions 
ID _ Locate key details in a novel excerpt 
SI Identify the meaning of a phrase from 
the context in a novel excerpt 
Locate key details in a novel excerpt 
ID to identify a relationship between 
characters 
ID | Recognize the use of selected text in a 
novel excerpt to establish setting 
This question was deleted. 
TO Recognize the use of ellipses to 
convey meaning in a cartoon 
35 T N AM Recognize the contextual meaning of 


a word in a cartoon 


TO 


|| Recognize the author's use of brackets 


confirming the meaning of a word 


in an informational article to assist in 


SI 


Locate key details in an informational 


article to identify explicit details 


SI 


Locate key details in an informational 
article to identify explicit details 
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49.9 


SI 


Integrate information from an 
informational article to draw a 
conclusion related to the intent of 
specific text 
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66.0 


SI 


Select an outline that represents the 
| order that information was presented 
| inan informational article 


: ; Reporting Language AUS 
Question [Ke тш | Category Td Item Description 
Identify the purpose of bold-face type 
35 в 72.2 ; inii in a table of contents 
Using details presented in a table of 
contents, infer where specified 
36 p 54.9 М " information would most likely be 
_| found 
Identify the meaning of a phrase from 
37 D - 56.8 à Fen context in a short story 
Recognize that selected text in a short 
38 | 8 74.0 н Te story is used to establish setting 
Use details from a short story to 
39 A 65.7 N SI determine the probable reason for a 
character's feelings 
Identify the meaning of a word from 
"9 В 77.7 à АМ context in a short stor 
т. Identify from context, a word that has 
41 C 582 N AM the most similar in meaning to a 
phrase used in a short story 
Use information from a short story to 
42 C 714 N SI select a generalization related to a 
main idea _ | 
Interpret details from a poem to make 
43 D 62.8 N ID an inference related to a speaker's 
intentions 
Identify the meaning of a word from 
44 С 72.5 ш M context in a poem 
Integrate information from a poem to 
45 A 67.6 | SI infer the author's purpose for using 
text in a particular form 
B | АМ Recognize the contextual meaning of 
46 83.0 a word in an informational passage 
Locate a key detail about description 
47 » 60.1 | а | inan informational passage 
Recognize the author's use of italics in 
48 A 77.1 | ы an informational article 
Infer the meaning of a phrase from 
49 D 68.9 | ID key details about a description in an 
informational passage 
Synthesize information to identify 
50 C | 615 | 51 problems of a character in an 
| informational passage 
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Part В: Reading—2006 Achievement Test Readings and Questions 


The readings and questions presented in this document are from the previously secured 2006 
Part B: Reading Grade 6 English Language Arts Achievement Test and are representative of the 
questions that form these tests. These readings and questions are released by Alberta Education. 


Grade 6 Achievement Test 
2006 
English Language Arts 
Part B: Reading 


Readings and Questions 
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Read the excerpt from a novel below and answer questions 1 to 6. 


Mrs. Frisby, a field mouse, is the mother of four mice. Because her youngest son, 
Timothy, is sick, she travels to get some medicine from Mr. Ages, a white mouse. 


from The Secret of NIMH 


Mr. Ages was a white mouse who lived across the farm and beyond, in a 
house that was part of a brick wall. The wall lined the basement of what had once 
been a large farmhouse. The farmhouse itself had burned down so many years 
ago that nobody could remember what it had looked like nor who had lived there. 
The basement remained, a great square hole in the ground; and in its crumbling 
walls, protected from the wind and snow, numerous small creatures lived. In 
summer there were snakes, dangerous to Mrs. Frisby, but there was no need to 
worry about them in winter. 

Just the same, it was a long, hard journey and could be risky unless she was 
extremely cautious. It was so far, in fact, that Mrs. Frisby would not ordinarily 
have set out so late in the day, for fear that the dark would catch her before she got 
back. But Timothy obviously could not wait until the next day. So only five 
minutes after she announced that she must go, she was gone. 

If she had been able to follow her nose, that is, to take the shortest route to 
where Mr. Ages lived, her journey would have been easy enough. But since that 
would have led her close to the farmhouse and the barn, and since the cat stalked 
those grounds relentlessly, she had to plot a much more roundabout way, circling 
the whole wide farmyard and sticking to the fringe of the woods. 

She loped along briskly, moving in the easy, horse-like canter mice use when 
they are trying to cover ground. Her progress was almost completely noiseless; 
she chose her path where the earth was bare, or where grass grew, and she avoided 
dead leaves, which would rustle and crackle even under her small weight. Always 
she kept an eye out for hiding places—logs, roots, stones, things to scurry under if 
she should meet a larger animal who might be unfriendly. For though the cat was 
number one, there were other things in the woods that chased mice. 

And as she did all this, she worried about Timothy and hoped that Mr. Ages 
would know something that would help him. 


Robert C. O’Brien 
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The purpose of lines 1 to 8 1s mainly to 


develop setting 

develop conflict 
characterize Mr. Ages 
characterize Mrs. Frisby 


eos 


Which of the following phrases is used by the author to create mood? 


A. "nobody could remember what it had looked like" (line 4) 

В. “a great square hole in the ground" (line 5) 

C. “it was a long, hard journey and could be risky unless she was extremely 
cautious” (lines 9—10) 

D. “If she had been able to follow her nose, that is, to take the shortest route" 
(line 14) 


The word closest in meaning to “relentlessly” (line 17) is 


A. leisurely 

B. effectively 
C. continuously 
D. courageously 


Which of the following quotations is used by the author to create a sense of time? 


“а white mouse who lived across the farm and beyond" (line 1) 
"set out so late in the day" (line 11) 

“she had to plot a much more roundabout way" (line 17) 
"where the earth was bare, or where grass grew" (line 21) 


пяр 


In lines 26 to 27, Mrs. Frisby is feeling 


anxious 
relieved 
confident 
exhausted 


2-09» 


Mrs. Frisby travelled on bare earth or grass because she 


did not want to make a noise 
knew she would be safe 

did not want to be seen 

was in a hurry 
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II. . Read the poem below and answer questions 7 to 10. 


10 


15 


20 


25 


30 


JUST BEFORE SPRINGTIME 


The birds are still out of town, 

The branches still bare. 

The earth is still colored brown. 

I don't care! 

I don't care! 

I can smell the green smell in the air—it comes 
Just before springtime. 


The wind still bends my head low. 

Slush sloshes my boots. 

Everyone's talking more snow. 

I hear flutes! 

I hear flutes! 

It's the music that says, World wake up—it comes 
Just before springtime. 


The ground hog's shadow was long. 

Bad winter in store. 

That ground hog legend is wrong. 

I know more! 

I know more! 

There's a sweetness that licks at my mouth, 
And it tastes not of North, but of South. 
There's a vision that fills up my eyes 

With wings making waves in warm skies. 
There's a softness that writes on my skin 
The announcement that spring's coming in. 
Earth-bird-tree 

I am you. 

You are me. 

We are one! 

We are one! 

In that gentle moment that comes 

Just before springtime. 


Judith Viorst 
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The sentence “I don't care" (lines 4 and 5) is repeated to show the speaker's 
belief that 


springtime is coming 

there is a smell in the air 
the birds are out of town 
the earth is coloured brown 


cos» 


The phrase “World wake up” (line 13) is an example of 


A. simile 

B. metaphor 

C.  hyperbole 

D.  personification 


The image created by the words "There's a vision that fills up my eyes / With wings 
making waves in warm skies" (lines 22 to 23) is that of 


birds soaring in the sky 
waves rolling in the sea 
eyes staring into the sky 
wind blowing across the water 


209» 


The speaker concludes that spring is coming (lines 20 to 25) by using her senses of 


sight and smell only 
taste and touch only 
sight, taste, and touch only 
taste, touch, and smell only 


209» 
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Read the excerpt from an article below and answer questions 11 to 15. 


from SNOW EATER 


It is 7:15 on a dark February morning when five players from the Lethbridge 
Hurricanes hockey team arrive at the Sixteenth Street outdoor rink. The team had 
practiced here yesterday in arctic temperatures, but the wind is pleasantly warm 
this morning as they meet one last time to polish their plays for tonight's game. 
But one look at the rink tells them there will be no practice today. At least two 
inches of water cover the slushy ice. By the end of the day, the rink will be a pool. 

What's happening? 

People who live near the Rocky Mountains in southern Alberta, Canada, often 
say, "If the weather is too cold for you, just wait a few minutes." Winter 
temperatures can be —34 C with enough snow to make a skier's paradise, but a 
chinook will change that in no time. 

A chinook is a warm, dry wind that blows eastward from the Pacific Ocean, 
over the Rocky Mountains, and across the North American prairie. It can quickly 
raise temperatures by tens of degrees. Chinook is actually a First Nations word 
meaning "snow eater," for in a chinook's path, snow rapidly disappears. 

Winds similar to the chinook are called zonda in Argentina, koembang in Java, 
puelche in the Andes, Santa Ana in California, and foehn in Europe. Chinooks 
occur often over the western plains of North America, but they are most common 
in the “chinook belt" of southwestern Alberta, where one winter may include up to 
30 chinook days. This part of Canada has ideal geographical conditions for a 
chinook: a warm ocean nearby, prevailing westerly winds, mountains, and plains. 

Alberta’s chinook begins in the Pacific Ocean. Warm, moist winds originate 
there, then sweep across British Columbia and up the western slopes of the 
Rockies. As the air rises, it expands and cools. Cold air cannot hold as much 
moisture as warm air, so the moisture falls as rain or snow in the Rockies and west 
of them. 

The now dry air rushes down the eastern side of the mountains, picking up 
speed as heavy, cool air pushes on it from above. The compression causes rapid 
warming, much like air heated in a bicycle pump. Temperatures may rise as much 
as 25 C in five minutes! As the wind sweeps over the prairie, it pushes the cloud 
cover into an arched band moving eastward across the sky and searches for 
moisture to absorb, which it finds in snow. 

Prairie dwellers have depended on the chinook’s warmth throughout history. 
When early settlers saw the chinook arch, they quickly collected snow in barrels 
and tubs, because the melted snow would be a convenient water supply. Today’s 
farmers and ranchers in southern Alberta still count on chinooks to enable them to 
keep their cattle and horses outside during the winter. The thaw helps animals find 
food hidden under the snow, and occasional warm spells make winter more livable. 

With today’s meteorology, we can explain and even predict chinooks. But 
because the chinook was so difficult for early inhabitants of Alberta to understand, 
much folklore grew up around it. 


Dolores Andressen 
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11. 


12. 


13. 


14. 


15. 


In context, the word “polish” (line 4) means to 


27089» 


discuss 
improve 
complete 
remember 


In line 15, the phrase "snow eater" is in quotation marks to indicate 


о> 


a slang expression 
translated words 
spoken words 

a title 


According to the article, in North America, chinooks take place most often 


РОЯ? 


in California 

over the Pacific Ocean 

in southwestern Alberta 

on the western slopes of the Rockies 


Which of the following lists describes the ideal conditions for a chinook? 


gnaws 


Warm ocean, rain, plains, and snow 

Warm ocean, rain, plains, and westerly winds 
Warm ocean, westerly winds, mountains, and snow 
Warm ocean, westerly winds, mountains, and plains 


According to the article, folklore about the chinook developed mainly because 


chinooks 

A. were misunderstood 

B. helped the early settlers 

C. were а соттоп occurrence 

D. made the winter more bearable 


23 


IV. Examine the cartoon below and answer questions 16 and 17. 
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17. 


In frame 6, the most likely reason that the girl repeats all of the numbers is 
that she is 


making the problem clear to her classmates 
stalling for time before giving her answer 
showing off her knowledge of numbers 
trying to solve the problem in her mind 


ens» 


In frame 11, the most likely reason that the girl says *MA'AM?" is that the 


teacher indicated that the girl should work faster 
teacher instructed the girl to return to her desk 
girl does not want the teacher to help her 

girl did not hear what the students said 


209» 
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Read the passage below and answer questions 18 to 21. 


Bernard Voyer was born on March 7, 1953, in Rimouski, Quebec. He is an 
incredible explorer and mountaineer who has some extraordinary achievements to 
his credit. 


Everest—On Top of the World 


"Midnight approaches. It's -40 outside and I’m shivering in my tent. But 
being cold is nothing compared to how exhausted I feel from the lack of oxygen 
up here. I am panting as if I’ve just run a marathon. I am so tired that it takes me 
one hour just to tie my laces and put on my coat. Am I going to reach the top of 
the world in 12 hours? It's now or never. I am determined!" 

Bernard is starting the last stage of his climb in the middle of the night so he 
can reach the top of Everest and return to his camp before night falls again. It is 
impossible for a climber to sleep at the summit (top). That's because when a 
human climbs higher than 8,000 m (26,248 ft.), the climber is entering what some 
call the “death zone.” At that height, there isn't enough oxygen in the air to 
breathe. As each minute passes, a climber's body weakens a little more. But, 
there's no way around the fact that the return trip from camp to the summit and 
back takes 12 hours. Bernard knows that in order to survive, he must race against 
the clock. 

“I can see nothing except the soft glow from the headlight on my climbing 
helmet, and the shadows of Dorjee and Chwangba, the two Sherpas (local people) 
who are climbing with me. How frustrating not to be able to admire the mountain 
of my dreams! Oh, well. I will be able to see it when I come back down in the 
daylight. For now I must concentrate on going forward one step at a time." 

Bernard is still thousands of steps from the top. And each step will take 
about the same amount of energy as running a 100-m (328-ft.) race. After five 
hours of walking, there is a magical moment: The sun rises. Its rays bathe the 
mountain in light and the snow sparkles with the same glow that lights up 
Bernard’s eyes... . 

Five more steps, four, three, two... “My heart is beating like crazy. It's 
mostly from exhaustion and lack of oxygen—but also from excitement. In a few 
seconds, no one in the world will be higher than I am." ... One! 

"I am there! I feel like crying tears of joy! But I hold them back because I 
am short of breath and crying could make me choke. The beauty at this height is 
indescribable. I can see the mountain's giant shadow on the ground below—the 
shadow of the mountain Гуе conquered. But it is also the mountain that has 
always been part of me. 

I take out a plastic bottle to collect some snow. I will keep this precious 
"Everest water" next to my “North Pole water" and my “South Pole water.” 
(Bernard is one of the few people who has been to the North Pole, the South Pole, 
and Everest.) 

I savour a few precious moments with my two Sherpa companions. But we 
can not stay any longer than 40 minutes. 


Marie-Pier Elie 
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20. 


21. 


In context, the statements "It's now ог never. I am determined" (line 5) suggest 
that Bernard is most likely feeling 


A. proud 

B. reckless 

C. confident 
D. discouraged 


The quotation “Фе mountain that has always been part of me" (lines 31 to 32) 
most clearly suggests that Bernard Voyer has 


grown up around Mount Everest 

heard so much about Mount Everest 

used all his energy climbing Mount Everest 
constantly thought about climbing Mount Everest 


209» 


The word “savour” (line 37) means to 


A. enjoy 
B. desire 
C. collect 
D. discuss 


The direct quotations of Bernard Voyer are examples of the use of 


flashback 
exaggeration 

first person narration 
third person narration 


POPE 
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Read the excerpt from a novel below and answer questions 22 to 26. 


from THE BOGGART 


THE LITTLE BOAT crept closer, over the grey-green water of the loch’. 
Tommy could hear the slow creaking of the oarlocks, and see the white hair of the 
lean old man bent over the oars. His father said the MacDevon was one hundred | 
years old, but Tommy had never had the courage to ask if it were true. The 
MacDevon was a clan chief, the last of his line, and you didn't ask a clan chief a 
question like that. 

"Good day, Mr. MacDevon." He caught the bow of the dinghy as it crunched 
into the small stones of the beach. This was a weekly ritual: the old man's 
shopping trip from the island of Castle Keep. 

“Aye,” said the MacDevon, in his soft, rusty voice. 

"Have you not brought Fergus?" Tommy was astonished; the old man never 
went anywhere without his dog. 

"Fergus is old and tired, Thomas. Like his master." The MacDevon stepped 
over the side of the dinghy, lifting his big rubber boots as if they were too heavy 
for him. Out of the boat he took a deep shopping basket woven of wicker, grey- 
brown with age. Then he walked carefully up the beach toward the village store, in 
which Tommy's mother struggled to fill all at once the jobs of grocer, bookseller, 
fruiterer, postmistress and occasionally—if Tommy went fishing—fishmonger?. 
She used her son as delivery boy, though he preferred the fishing. 

Tommy tugged the dinghy further up the beach and looked out over the water 
to the MacDevon's island. It was no more than a rock, really: a grass-skinned slab 
from which the square grey bulk of Castle Keep rose like a box of stone. The 
castle's grey sides were streaked yellow with lichen; there were only a few 
windows, and those cut so small, against attack from long-ago invaders or the 
everlasting Highland wind, that the walls seemed blind. It was a small castle, as 
castles go, but it was handsome and forbidding there alone in the loch, with the 
water all around and the hills of Mull rising misty beyond. Though Tommy rowed 
over to the island now and again, to deliver groceries or mail, he had seldom been 
inside. Nor had anyone else from the village. The days were long gone when 
Castle Keep rang with the reveling of clansmen gathered from all over the Western 
Isles, and every neighbor strained to hear the haunting music of the great piper 
MacCrimmon of Skye. 


Susan Cooper 


"loch—lake 
*fishmonger—fish seller 
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23. 


24. 


25. 


26. 


The statement “Tommy had never had the courage to ask if it were true” (line 4), 
most clearly suggests that Tommy 


believes it would be rude to ask Mr. MacDevon his age 
knows that Mr. MacDevon is one hundred years old 

is afraid of Mr. MacDevon's reaction 

is afraid to speak to Mr. MacDevon 


209» 


The work that Tommy's mother does is difficult because 


many people shop at the store 

she has to supervise a lot of workers 

she has many responsibilities at the store 

most of the groceries have to be delivered by boat 


Saws 


The statement “Tommy rowed over to the island now and again” (lines 27 to 28) 
suggests that Tommy visited the island 


regularly since he was born 
to satisfy youthful curiosity 
only to entertain himself 
on a few occasions 


eom» 


The MacDevon and Fergus both 


enjoy visiting the village store 
enjoy listening to music 

are village residents 

are old and tired 


2709» 


Which of the following quotations establishes the setting of the excerpt? 


“His father said the MacDevon was one hundred years old" (lines 3-4) 
“he walked carefully up the beach toward the village store" (line 16) 
"though he preferred the fishing" (line 19) 

"every neighbor strained to hear the haunting music" (line 31) 


о> 
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УП. Examine the cartoon below and answer questions 27 to 29. 


WELL, YOU'VE GOT A RUN- 
WRU YOUVE SOT A RUN | INSIDE EVERY READER 


ELIMINATE THIS COMMA, LURKS AN EDITOR, 
AND BEGIN THIS 


SENTENCE WITHA 
PREPOSITION. CHANGE. 


WHAT ARE. YOU WRITING? 


inh te WHAT бо YOu 
A STORY ABOUT 


THINK? 


Lynn Johnston 
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29. 


From frame 2 to frame 3, the man's attitude most likely changes from 


carefree to doubtful 
confident to frustrated 
determined to confused 
relaxed to frustrated 
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In frame 3, the ellipsis ( . . . . ) indicates that the woman 
A. finishes what she has to say 

B. waits to get the man's attention 

C. changes her mind about what she is going to say 
D. continues to speak even though words are omitted 


The word that is closest in meaning to “LURKS” (frame 4) is 


A. hides 

B. demands 
C.  flourishes 
D. dominates 
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Read the article below and answer questions 30 to 34. 


HAIR THERE AND EVERYWHERE 
Hair covers our bodies. But that's not all it does. 


Besides making us look good, hair has other important jobs to do. Hair 
cushions our heads from bumps and bruises. It protects us from the sun in the 
summer. It keeps us warm in nippy weather. Nose and ear hair prevent dust, 
insects, and dirt from entering our bodies. Eyebrows keep sweat away from our 
eyes. Leg and arm hair help us feel things, like crawling insects, before they even 
touch our skin. Our hair works as an early-warning device for our body. Not bad 
service from a bunch of dead-cell matter! 

We each have about a hundred thousand hairs on our head. Each hair 
grows from a root under the skin. The root forms in a tiny tube called a follicle 
(FOL i kul). Blood vessels are at the bottom of each follicle. They bring food to 
the hair cells so that they can grow. As new cells grow, old cells are pushed out 
of the scalp. They no longer have food, so they die. This stack of dead cells 
along with the root becomes a hair. 

How can hair grow and still be dead? Only the follicle and root are alive. 
The rest of the hair, called the shaft, is dead. That's why it doesn't hurt to have 
your hair cut. But when someone yanks your hair, the tiny nerve endings at the 
base of the follicles get pulled, too. A pain message scurries to the brain. Ouch! 

Each hair grows about 0.254 mm daily. Take that number times the one 
hundred thousand hairs on your head. You'll find that you're growing 25.4 m of 
hair a day! A young person's hair grows faster than an adult's, and hair grows 
faster when it is warm outside. 

Each hair may stay on your head for two to six years. That means you're 
losing some every day. As hairs drop out, new ones take their places. The next 
time you brush your hair, look at the hairs stuck in the bristles. You'll see the 
ones you just lost. 

Straight, curly, wavy! Why can't we change our type of hair? Follicles are 
the root of the problem. Follicles come in different shapes. People with round 
follicles have straight hair, while oval follicles produce curly hair. Supercurly 
hair comes from slotted follicles. Since you cannot alter the shape of your 
follicles, your hair type will always be the same. . . . 

You won't have any better luck changing your hair color. Heredity, along 
with a substance called melanin, determines hair color. Melanin is in hair cells 
when they are formed. The amount present causes people to be blonds, brunettes, 
redheads, and so on. As people get older, there is less melanin in the cells and the 
hair turns gray or white... . 

For the most part, you can give yourself healthy hair by taking care of it. 
Keep it clean. Avoid shampooing too often or not enough. Get lots of exercise 
and plenty of rest. Hair is 97 percent protein, so it suffers when you don't eat 
enough protein.... Minerals . . . also are necessary. So, skip those greasy fries 
and munch on a carrot instead. A healthy body produces healthy hair, no matter 
how you cut it! 

Margery Nichelason 
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The writing in brackets after the word “follicle” (lines 10 to 11) shows the word’s 


A. origin 

B. spelling 

C. meaning 

D. pronunciation 


The purpose of the blood vessels beneath each hair is to 


push out dead hair cells 

bring food to new hair cells 
stack dead cells on the roots 
send new hair cells to the follicle 
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According to the article, hair is composed primarily of 


A. nerves 
B. protein 
C. melanin 
D. minerals 


The phrase “по matter how you cut it!" (lines 41 to 42) is most likely used to 
create | 


А. mood 

B. humour 

C. imagery 

D. exaggeration 


Which of the following outlines could be used for this article? 


A. I. Purpose of hair B. I. Types of hair 
II. Types of hair II. Purpose of hair 
III. Hair growth III. Hair growth 
IV. Hair care IV. Hair care 

C. I. Purpose of hair D. I. Types of hair 
П. Наш growth П. Наш саге 
Ш. Types of hair III. Purpose of hair 
IV. Hair care IV. Hair growth 
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IX. 


Read the following excerpt from a Table of Contents and Time-Line, then answer 


questions 35 and 36. 


Introduction 4 

| Early Settlements 6 

| Travellers Needed Maps 
and Directions 7 


1 Oceans and Seas 10 
The Earliest Voyages 10 
Europe Finds America 12 
Columbus Sails West 16 
Around the World 18 
Sailing Around Africa 20 
The Importance of Maps 21 
The Sixth Continent 24 
Voyages Northward 26 


2 Into Europe 27 
Roman Roads 27 
The Fall of Rome 28 


Phoenician ships in 
the Mediterranean 


Clay tablet maps 
of Babylon 
Polynesians sailing 
canoes in the Pacific 


Table of Contents 


Ptolemy—An Early Mapmaker 8 4 


Ptolemy draws 
map of the world 


3 Into Asia 30 
The Silk Road 30 
Europeans Go East 32 


Into Africa 34 
The Source of the Nile 36 


5 Into the Americas 37 
Lost and Found in America 38 


West Across the USA 40 


6 Into Australia 41 
Across the Outback 42 


7 Into Antarctica 43 
The South Pole 44 


Glossary 47 


Index 48 


Time-Line 


Amundsen to 


South Pole, 1911 


Columbus reaches 
America 


Vasco da Gama 
rounds Africa 
to India, 1497 


Roman road map 
of Europe 


Alexander's Chinese expedition 
travels in Asia reaches Afghanistan 
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Bold-faced type 1s used in this table of contents to indicate 


A. 
B. 
C. 
D. 


To read about the Amundsen expedition in this book, a reader would most likely 


different continents 
chapter headings 
historical events 
important ideas 


refer to page 
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Read the passage below and answer questions 37 to 42. 
SASKATOON BERRIES 


In the summer of 1954 Aileen and I took the family on a camping trip to western 
Canada. As usual, I had some research to do along the way but mostly it was an excuse to 
get out and live under canvas for a month or so... . 

As usual I was giving the kids their mandatory geography lesson about the plains and 
as usual they were ribbing me about it. We'd got almost to Winnipeg when I abruptly 
applied the brakes, pulled over to the shoulder and shouted, "Saskatoon berries! " 

The reason is explained in the following piece. 


The other day I went walking down a long, winding, seldom-used trail through the 
birch and hardwood trees, up and down over the humps of granite to a beautiful point on 
the shore of Brandy Lake. Down close to the rocky point there is a sort of meadow with 
some black spruce trees and beaver-chewed aspens and a lot of grass and wild flowers. On 
the edge of this I saw a spindly tree with many trunks, about eight feet high, with purple 
and red berries on it. 

Saskatoon berries! 

Most of them were worm-damaged or covered with hairy fungus or swelled to twice 
their size, but a few were edible. And as I stood there eating this lush fruit, another walker 
came down the path. He stopped and stared in obvious disbelief and horror. . . . 

He walked on towards the lake, shaking his head, and I stood there amazed and a little 
sad. It was hard to think that a Canadian had never heard of saskatoon berries. 

They grew all over the prairies, in coulees' and along the river banks. They provided 
vitamins and good taste for the Aboriginal people and the early settlers and everybody 
else, and especially for kids. As a matter of fact, I don't think I would ever have lived to 
maturity, at least not as strong and healthy as I’ve been, without the aid of saskatoon 
berries and choke-cherries. We picked them along the river bank in Saskatoon (named 
after the berry) and stuffed them into our mouths by the handful. Along with the family, 
we went on berry-picking expeditions and filled wash-tubs with them. Then Mother 
would put up dozens of quart sealers? full of preserved berries, and we ate them all winter 
as a fruit or in pies. You could also make jams and conserves of them. 

There were no fresh fruits or vegetables in our home during the long, long winter 
months, and the saskatoon berries, along with a few other wild berries that grew in 
abundance, were most important. There were no vitamin pills and only cod-liver oil to 
provide some extra vitamins. Like the Aboriginal people before us, we depended on wild 
fruits for survival... . 

I like to think of those men, women, and children on their berry-picking expeditions. 
The hot summer sun beating down on them as they filled their skin containers with berries. 
The children stuffing their mouths with the lush purple fruit, and dashing into the 
Saskatchewan River when they got too hot. And I like to think of me and my younger 
brother Dennis running along the winding paths of the south side of the river in Saskatoon, 
stuffing ourselves with berries and now and then going into the water to cool down. 

There was no television or even radio, or electronic games to distract us and waste our 
time.... Our feet were bare, our clothes minimal, our skin tanned almost red, and our 
principal aim in life to keep our bellies full. 

Max Braithwaite 


!coulees—valleys 
quart sealers—jars used for canning 


36 


37. 


38. 


39. 


40. 


41. 


42. 


The phrase “Jive under canvas” (line 3) means that the family was going to be 


painting the prairie landscape 
exploring the western plains 
travelling across the country 
using tents for shelter 
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In this passage, lines 8 to 13 are used to establish 


A. character 
B. setting 
C. action 
D. theme 


The writer was "amazed and a little sad" (lines 18 to 19) most likely because he 
realized that the walker 


did not know that the berries were edible 

did not want to leave without some berries 

was disappointed with the taste of the berries 
was disappointed that the berries were damaged 
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In context, the word “expeditions” (line 26) means 


A. fields 
B. visits 
C. feats 
D. trips 


The word that is closest in meaning to “in abundance" (lines 30 to 31) is 


A. healthy 

B. popular 

C. plentiful 
D. demanding 


Saskatoon berries were important to the early inhabitants of the prairies mainly 
because they are 


a tasty treat 

easy to pick 

nutritious to eat 

found in specific locations 


2709» 


37 


XI. Read the poem below and answer questions 43 to 45. 


LIKE A TREE 
I can not make a perfect world for you; 
that would be too artificial. 
I am like a leaf on a tree. 
I will 
2 have 
falls. 
But, 
like a tree in the Spring 
I will always bud with beautiful ideas. 


Edna H. King 
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43. 


44. 


45. 


The phrase “I can not make a perfect world for you" (line 1) suggests that 
the speaker 1$ 


A. sensitive 

B. dissatisfied 

C. being sarcastic 
D. being realistic 


In context, the word "artificial" (Ппе 2) means 


A. unique 

B. difficult 
C. unnatural 
D. impossible 


The poet has most likely written this poem in this particular shape to 


create imagery 

develop rhyme 

emphasize changes in the poem 
describe how the words best fit together 


SOR > 
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Read the article below and answer questions 46 to 50. 


POLAR BEAR CENTRAL 


It may sound strange, but for folks living in Churchill, the sight of a polar bear 
lumbering through their yard isn't that unusual. That's because the town of 
Churchill is located near Cape Churchill, one of the first places on the west coast of 
Hudson Bay where ice forms in the fall. From late September to mid-November, 
hundreds of polar bears migrate to the Cape area, eager to hunt seals on the ice. 
But since polar bears can smell food up to 32 km (20 mi.) away, odours of cooking 
and garbage often tempt hungry, young bears to come to town... . 

Sometimes polar bears end up in the town dump. But eating human garbage 
isn't good for them—especially if it contains toxic fluids like household cleaners. 
And "repeat offenders" can get used to people and lose their natural tendency 
to stay away. So conservation officers capture dump bears and put them in a 
"polar bear jail." This is a caged holding area where the bears stay until ice has 
formed on Hudson Bay where they hunt seals. While in “jail,” the bears are kept 
away from people and aren't fed. This may sound mean, but polar bears can 
survive for as long as four months without eating, and conservation officers don't 
want the bears to think they can get food from people. 

For Churchill residents, one of the best things about having polar bears as 
neighbours is that every year about 15,000 tourists come to see the bears. And 
tourists bring the town money. To visit bear turf, people take day trips to Cape 
Churchill in vehicles called tundra buggies. ... These special buses look like 
something out of Star Wars, with big 2-metre (7-foot) tractor tires that keep people 
safely above the reach of the bears. However, curious bears have been known to 
walk right up to the buggies, stand on their hind legs, and stick their noses against 
the windows! 

Churchill is one of the only places in the world where people and polar bears 
regularly come into contact with each other. Programs like Polar Bear Alert make 
it easier for these special neighbours to live together. But two problems—pollution 
of polar bear territory and over-hunting—still need to be worked out. However, 
wildlife experts are working hard to correct these problems, and governments are 
making laws to ban unnecessary hunting. In fact, the Canadian Wildlife Service 
says today the polar bear is one of the best looked-after large Arctic animals. 
That's good news to “bear” in mind! 


Ameerah Vamvakaris 
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46. 


47. 


48. 


49. 


50. 


The word “lumbering” (line 2) refers to how a polar bear 


A. sleeps 
B. walks 
C. hunts 

D. eats 


According to the article, polar bears are put into “polar bear jail” (line 12) in order to 


protect them from hunters 
observe their eating habits 
study their migration habits 
lessen their reliance on people 


papp 


The phrase “Star Wars” (line 21) is written in italics because it is 


А. Ње title of a movie 

B. important vocabulary 

C. the name ofa tundra buggy 

D. a tourist attraction in Churchill 


The phrase “one of the best looked-after large Arctic animals” (line 31) implies 
that the polar bear is 


A. healthy 

B.  well-fed 

C. attractive 

D.  well-protected 


According to the article, the two main problems that the polar bear 
continues to face are 


A. loss of habitat and shortage of food 
B. toxic fluids and tundra buggies 

C. pollution and over-hunting 

D. jail and humans 
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